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|. Foundational Indicators

A. Institutional Identity and Culture

Required Documentation (Complete all 5 of the following)

1. Does the institution indicate that community engagement is a priority in its
mission statement (or vision)?

[O] Yes [ ] No

Quote the mission (vision):

Since its founding by community members in 1897, Southern Utah University’s partnerships
remain vital and drive our commitment to engagement and service. As a comprehensive
|regiona| institution of 8,000 students, SUU provides “a personalized, integrative, and
experiential learning environment designed to prepare students to become fully engaged
and productive members of society.” In promoting the core values of Academic Excellence,
Involvement and Personal Growth, and Community and Social Responsibility, Southern Utah
University is fully engaged with our local, regional, national, and global communities.




2. Does the institution formally recognize community engagement through
campus-wide awards and celebrations?

[C] Yes [ ] No

Describe with examples:

Southern Utah University sponsors many events that celebrate community engagement.
After being named to the 2009 President’s Higher Education Community Service Honor Roll,
for example, SUU touted the institution’s award through its web site, press releases, and
campus events. SUU’s Service & Learning Center, founded more than a decade ago, is an
important catalyst and host for campus and community awards. Besides sponsoring annual
“Thank You” events, the S&L Center for the past three years has spearheaded a celebratory
“Service Saturday” in which all incoming first-year students (1,500 in 2009) participate in
service activities. The S&L Center annually honors student service-leaders and AmeriCorps
[members, and it awards the privately-funded Steven D. and Marjorie S. Bennion Service
Award to outstanding students. Led by the S&L Center, SUU has joined hands with the Utah
Campus Compact for over a decade to honor our engaged scholars, students, staff, and
partners. SUU's honorees are feted each year at a state-wide celebration in Salt Lake City and
publicly recognized through print and web-based materials. SUU's formal end-of-year
Commencement ceremonies also highlight community engagement by faculty, staff, and
students. In 2009, for example, five undergraduate Service-Learning Scholars were noted in
the Commencement program, honored with distinctive graduation regalia, and recognized
in speeches. SUU’s “Outstanding Educator” award at Commencement for the past two years
was granted to faculty who actively promote engaged teaching and learning. SUU’s annual
Thunderbird Awards also recognize service-oriented student leaders. Since 2007 SUU has
formally recognized up to five Service-Learning Fellows each year who receive a $750
honorarium, a commemorative plaque, and acknowledgment at the annual Faculty-Student
Scholarship Recognition Event and in campus publications. In addition, SUU hosts a variety
of less formal events throughout the year that bridge campus and community.




3. a. Does the institution have mechanisms for systematic assessment of
community perceptions of the institution’s engagement with community?

[O] Yes[ ] No

Describe the mechanisms:

Southern Utah University embraces a variety of mechanisms to assess community perceptions
about the institution’s community engagement. SUU President Michael Benson reports to the
state Board of Regents and to SUU’s active and influential Board of Trustees. Comprised of
community leaders, the Trustees are explicitly charged to facilitate communication between the
community and institution. Through SUU'’s Office of Government Relations & Regional Services
|(GR&RS), SUU is an ex officio member of the Five County Association of Governments’ Steering
Committee and institutional leaders meet regularly with the Iron County Coordinating Council
|(county commissioners, mayors of all incorporated towns, and key county and city staff). SUU’s
GR&RS Vice President works with other institutional VPs (all members of SUU’s President’s
Council) on an SUU-Cedar City Cooperating Council. In 2009, Provost Brad Cook completed an
|in-depth examination of SUU’s strengths, weaknesses, opportunities, and threats (SWOT
analysis) in which community input was a key component. Nearly 50% of respondents from
|over 80 public meetings mentioned that SUU's relationship with the community constituted a
“strength.” As part of broader institutional practices, SUU conducts focus groups of varied
compositions (e.g., former students and friends of the University) to garner feedback about
SUU’s initiatives and plans that include community engagement. SUU'’s Vice President for
University Relations engages in systematic marketing campaigns drawing upon community
perceptions. At the level of SUU’s separate schools and colleges, all have advisory boards that
represent local and regional stakeholders. SUU’s two dozen academic departments (e.g.,
Accounting, Psychology, and Nursing) all have formal and systematic assessments for
internships, practicums, clinical courses, student teaching, and related programs that are
dependent on community engagement. Through the Service & Learning Center, all AmeriCorps
placement sites are asked to complete a survey regarding the work done by AmeriCorps
members, and survey results help to shape policies and training among SUU and community
partners. Within Utah, SUU pioneered in the establishment of its Hispanic Center for Academic
Excellence whose direction is shaped by a state-wide advisory board. A significant number of
SUU’s administrators, faculty, and staff serve on community boards and with local organizations.
Taken together, SUU administrators (particularly the President and President’s Council) work
|diligently to assess and respond to community perceptions.




b. Does the institution aggregate and use the assessment data?
[C] Yes [ ] No

Describe how the data is used:

Through SUU’s Office of Government Relations & Regional Services (GR&RS), feedback from
varied boards (noted above) drives much of the programming to meet community needs.

Staff and program priorities are directly connected with the assessment of community
perceptions. In addition, SUU administers a number of national assessment surveys to
evaluate student engagement and participation in a wide variety of curricular, co-curricular,
and extra-curricular activities. The results from these assessment tools are used to craft the
linstitutional strategic plan and to inform the seven colleges and two dozen departments in
their planning processes. SUU participates in the Cooperative Institutional Research program
(CIRP) Freshman Survey, National Survey of Student Engagement (NSSE), Noel-Levitz Student
Satisfaction Inventory, the College Outcomes Survey and the ETS Proficiency Profile (formerly
the MAPP test). SUU administers the Higher Education Research Institute (HERI) faculty survey
to assist with gather feedback about faculty priorities, goals for students, and sources of
satisfaction and issues that need to be addressed at SUU. The most significant use of
assessment data and community input was seen in Provost’s 2009 SWOT analysis that helped
create SUU’s Academic Roadmap, 2010-2013. This document lays out a bold transformation of
SUU’s undergraduate curriculum, to begin formally in Fall 2011, based on an “Experiential
Education Requirement” (EER) through five different engagement tracks. In charting a “path to
|lexcellence” and national recognition, SUU’s Academic Roadmap features ten measurable
outcomes at the institutional level.




4.

Is community engagement emphasized in the marketing materials
(website, brochures, etc.) of the institution?

[0] Yes [ ] No

Describe the materials:

Southern Utah University actively publicizes community engagement in print and electronic
|resources. SUU’s award-winning web site is a key marketing vehicle whose revolving headline
section often highlights community engagement. Between August 2009 and June 2010, for
|lexample, 25% of 144 headlines featured stories about service-learning, student engagement
and service in the community, or service-oriented awards. SUU’s main web site also provides
|direct links to active web sites for the Service & Learning Center, to Service-Learning & Civic
Engagement, and to the Office of Government Relations and Regional Services (GR&RS). After
SUU was named to 2009 President’s Higher Education Community Service Honor Roll, feature
stories were placed on the SUU web site, in press releases, and published in local newspapers.
SUU’s alumni magazine, In View, reaches a print circulation of 40,000, and at least one issue
|each year showcases community engagement. The Spring 2010 issue, for example, featured a
story and photographs about the 4,500 hours of community service performed during “Service
Saturday” as part of new freshmen orientation. Also in Spring 2010, five faculty Service-
|Learning Fellows were featured prominently in SUU’s web and print resources. The GR&RS
Office employs its tag line, “Connecting You to SUU,” in its main brochure and other
promotional materials. College newsletters and flyers similarly emphasize engagement. For
example, the College of Humanities and Social Sciences declares its mission to provide
“program diversity, critical thinking, and civic responsibility through majors and minorsin 11
|disciplines.” All prospective and incoming students (and their parents) learn about service
opportunities through direct mail distributed by the Office of Student Involvement. This year,
they could read about the new “Service Living Learning Community” that opened in University
Housing. SUU’s 2009 annual report featured community engagement in vignettes and
photographs, similar to the biannual Academic Newsletter, published by the Provost’s Office.




5. Does the executive leadership of the institution (President, Provost,
Chancellor, Trustees, etc.) explicitly promote community engagement as a
priority?

[C] Yes [ ] No

Describe examples such as annual address, published editorial, campus publications, etc.

Upon assuming the presidency of SUU in early 2007, Michael T. Benson has used his “bully
pulpit” to address the importance of community engagement in published articles and public
speeches to a variety of audiences and stakeholders. A former chair of the Executive Board of
the Utah Campus Compact, Benson explicitly emphasizes SUU’s role as a regional
comprehensive university. Each year, the thousands of people who attend SUU’s
Commencement learn from President Benson about SUU’s community engagement activities.
In 2009, for example, Benson proudly reported on the 1,200 freshmen who participated in that
fall semester’s “Service Saturday.” Benson’s Commencement Address also touted two new
“alliances” with local, regional, and national partners. The “Alliance for Education” brought
[together SUU, Zion National Park, and Cedar Breaks and Pipe Springs National Monuments. A
second alliance was forged with SUU and the Paiute Indian Tribe of Utah to enhance
educational opportunities for Native American students. After SUU was named to the 2009
President’s Higher Education Community Service Honor Roll, Benson expressed his hope that
“our surrounding community takes note of the University’s commitment to making a
difference in Cedar City and beyond.” Provost Bradley Cook began strategic planning efforts in
August 2009 that have led to a new Academic Roadmap for the next three years (with the full
approval of the institution’s Board of Trustees). SUU’s revamped undergraduate curriculum
will feature new “engagement tracks” overseen by faculty directors of five centers: Civic
Engagement, Global Engagement, Leadership Engagement, Outdoor Engagement, and
Creative Engagement. In an op-ed piece published in May 2010, Cook wrote: “At SUU we are
very committed to an experiential-learning pedagogy as manifested in internships, service
learning, clinical components, practicums, study abroad and applied research opportunities. If
learning is more active, it is inevitably more meaningful and memorable.”




B. Institutional Commitment

Required Documentation (Complete all 6 of the following)

1.

Does the institution have a campus-wide coordinating infrastructure
(center, office, etc.) to support and advance community engagement?

[0] Yes [ ] No

Describe with purposes, staffing:

The Service & Learning Center, consisting of a full-time center coordinator and part time
administrative assistant, as well as several student employees and a team of student project
|leaders, is a visible hub of service and community engagement. The S&L Center is featured on
campus tours, in recruitment efforts, and in new student orientation. The Center sponsors and/or
co-sponsors fourteen community programs that include after-school activities for community
youth, senior citizen support, and hunger/poverty programs centered on a campus-based food
|pantry. The S&L Center coordinates with community organizations including governmental
agencies, NGOs, schools, and others to maintain a database of community needs and civic
engagement opportunities. In August 2009, the S&L Center moved to a new stand-alone site with
five times more office and storage space than previous facilities. Beginning in Fall 2010, SUU’s S&L
Center’s operations will be enhanced by the addition of a VISTA worker funded by the Utah
Campus Compact. The new Center includes dedicated office and meeting space for the faculty
Director of Civic Engagement, a tenured faculty member who has chaired the university’s Service-
Learning Committee for the past five years. Representing all schools and colleges at SUU and with
student and staff representation, the S-L Committee oversees a range of curricular and
|programmatic initiatives. In addition, the Vice-President of Government Relations and Regional
Services (GR&RS) sits on the President’s Council and coordinates SUU’s efforts with local, state,
federal and tribal governments and policy-makers. The GR&RS office fulfills SUU’'s community
engagement mission throughout the region as a partner and resource and employs eight full-
|time, four part-time and two contract staff (one each in two other counties). Programs include the
Small Business Resource Center, the Intergovernmental Internship Cooperative, the Utah Center
for Rural Health, and Head Start, all of which serve regional community needs. Finally, as SUU
implements its Academic Roadmap, 2010-2013, a campus-wide infrastructure includes a new
University College to help coordinate the work of faculty directors who oversee five “engagement
tracks.” Each engagement track — Civic, Global Leadership, Outdoor, and Creative — will have
dedicated funding through the Provost's Office and be led by a full-time director and administered
by other support staff.




2. a. Are there internal budgetary allocations dedicated to supporting
institutional engagement with community?

[0] Yes [ ] No

Describe source (percentage or dollar amount), whether it is permanent, and how it is
used.

Community engagement funding flows through multiple channels at SUU. According to the
2009-2010 SUU Budget Book, total funding dedicated to community engagement stood at
$466,513. Internal allocations are shaped by a mix of state appropriations and external
funds; see Wrap-Up | for more details.

b. Is there external funding dedicated to supporting institutional
engagement with community?

[O] Yes [ ] No

Describe specific funding:

More than 60% of SUU's external funding is used for some type of community engagement or
service activities, illustrated by several examples. Annual state funding has included: SUU’s
Business Resource Center ($125,000); arts outreach programs ($81,000); and the Utah Center
for Rural Health and the Area Health Education Center ($65,000). More specific awards have
included a 2009-2010 grant of $15,976 from the State Office of Education to support the
“Teacher as Scientist” program. Federal funding includes nearly $1.3 million to support SUU’s
regional Head Start program along with $600,000 in federal grants to develop and operate the
Intergovernmental Internship Cooperative (IIC). SUU received a $95,000 FIPSE congressional
earmark to support “The Mobile Voyager Science Lab.” The Utah Prairie Dog Recovery
Implementation Program (UPDRIP) was funded in excess of $100,000 by program partners.
External private funding has included $250,000 from the Sorenson Legacy Foundation to
create the Sorenson Center for Innovative Education. The Service & Learning Center has a
privately funded endowment of $50,000 that generates $1,000 annually, and other private and
corporate donors contributed $5,000 in 2009-2010. SUU’s participation in the AmeriCorps
program will generate $9,000 in “pass through” funding through Colorado Campus Compact in

2010-2011.




c. Is there fundraising directed to community engagement?
[C] Yes [ ] No

Describe fundraising activities:

Community engagement is often in the forefront of fundraising efforts. In SUU’s current
capital campaign, “The Future is Rising,” service and service-learning endeavors are targeted to
share in $1 million raised for academic and co-curricular programming. The Sargon Heinrich
Global Engagement Center, to be dedicated in November 2010, is supported by a $2 million
|private grant distributed over five years to enhance global engagement initiatives tied to the
Academic Roadmap, 2010-2013. Additional external funding is being actively pursued to
support the other experiential education tracks/centers to be implemented by Fall 2011. A
current focus of SUU’s fundraising efforts is the Southern Utah Museum of Art (SUMA) for
which more than half of the needed $10 million has been pledged. SUMA will fill a community
|[need and provide ample space and free access for local residents and groups. Many programs
within the Office of Governmental Relations and Regional Services (e.g., the Business Resource
Center and the Intergovernmental Internship Cooperative) are funded primarily with federal
grants and soft monies, and their respective staffs are expected to engage in fundraising
endeavors. Each year, SUU students and groups raise thousands of dollars to support local
food banks, alternative service trips, and other community needs.




3. a. Does the institution maintain systematic campus-wide tracking or

documentation mechanisms to record and/or track engagement with the
community?

[C] Yes [ ] No

Describe:

Several offices support systematic tracking of community engagement. The Service & Learning
Center tracks student and faculty engagement through means that include an annual survey
sponsored by the national and Utah Campus Compacts. Last year, the S&L Center distributed
an electronic template to compile and analyze data for SUU’s successful application to the 2009
President’s Higher Education Community Service Honor Roll. Through that process, SUU
documented over 42,000 service and service-learning hours by SUU students between July
2008 and June 2009. Elsewhere on campus, the Office of Government Relations and Regional
Services maintains a quarterly report of all activities including community engagement and
service work. For example, the Intergovernmental Internship Cooperative (IIC) closely tracks
students engaged in service-learning, internships, and volunteer time with our region’s state
and federal land management agencies and national parks. Like the IIC, the Business Resource
Center and the Small Business Development Center (SBDC), as well as the Utah Center for Rural
Health, also track clients and communities who receive assistance. The SBDC particularly is
required to keep thorough documentation of contacts with and services provided to clients.
The Career Development Center within the Academic and Career Development Center tracks all
for-credit student internships and has compiled data organized by academic semester, SUU
Imajor, student name, and employer (public or private organization). All students seeking
academic credit for internships are required to complete the University internship form for
|tracking purposes. Within the Provost’s Office, the Office of Institutional Research has overseen
SUU’s annual participation in a variety of nationally-normed and recognized student surveys.
The Provost has recently created and filled a new assistant provost position to improve the
|institution’s tracking and assessment endeavors.
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b. If yes, does the institution use the data from those mechanisms?
[C]Yes [ ]No

Describe:

[Data from sources listed above and other sources are used to assess and improve all curricular
and co-curricular programs for undergraduates. NSSE data, for examples, have been
linstrumental in shaping the revamped “SUU Experience” for undergraduate students in the
Academic Roadmap, 2010-2013. The Intergovernmental Internship Cooperative (1IC) maintains
an up-to-date spreadsheet of internship programs to track students’ activities within a variety of
local, state, and federal agencies. That data is used in annual reports, newsletters, and
promotional materials, and the tracking and documentation influences annual programming
and staffing decisions along with annual allocations of both internal and external funding. For
example, input from the IIC’s steering committee led to increased staffing supported by both
SUU and external agencies. Tracking data also demonstrated a need to increase IIC’s capacity to
[recruit and place more interns and conservation crews throughout the region. Acting on behalf
of the institution, the Service & Learning Center performs mid-year interviews and end-of-year
written assessments with all student service leaders. These evaluations gauge students’
understanding of personal civic responsibility and their role as campus and community leaders,
[the leadership and engagement training they receive, and their personal reflections on their
overall experience. During the 2009-2010 year, the S&L Center utilized assessment data from
students and community partners to make programmatic changes to enhance alternative break
|[programs and Paiute Tribal Center after-school tutoring. Additionally, based on student
volunteer and community feedback, a community literacy/character education program was
created along with additional after-school programs within the Iron County School District.

c. Are there systematic campus-wide assessment mechanisms to
measure the impact of institutional engagement?

[O]Yes [ ]No

11



d. If yes, indicate the focus of those mechanisms:
[0] Impact on students

Describe one key finding:

In the 2009 National Survey of Student Engagement (NSSE), SUU students positively responded
to the statement, “Participated in a community-based project” (e.g. service learning) as part of a
regular course” at a higher average than NSSE 2009, Carnegie Class, and Rocky Mountain Public
University comparative groups. Likewise, SUU students at the Freshman and Senior levels
responded positively to the question of whether they did “Community service or volunteer
work.” Again, the mean for the SUU student response was above comparative groups of NSSE
2009, Carnegie Class, and other public universities in the Rocky Mountain area. In SUU’s 2009
application to the President’s Higher Education Community Service Honor Roll, we used a

widely-distributed template to document nearly 42,000 service hours by over 6,700 students in
2008-2009.

[0] Impact on faculty

Describe one key finding:

SUU was one of three Utah universities that in 2009 participated in a unique online faculty
survey (“The Faculty Engagement Survey”) sponsored by the Western Region Campus Compact
Consortium. SUU's response rate and responses were very similar to those of the 2,626
individual and 47 institutional participants. On the whole, SUU faculty respondents were more

likely to use service-learning than regional peers, and 100% planned to continue using service-
learning compared with 90.7% of their peers.




[O] Impact on community

Describe one key finding:

The hours logged (42,000 plus) for SUU’s successful application for the 2009 President’s Higher
Education Community Service Honor Roll attest to institution’s ongoing commitment to
community engagement. Specific programs yielded more precise data. For example, an
average of 500 people attended monthly “Bread & Soup Nites” through which they contributed
an average of 200 pounds of food to a local food bank. The Volunteer Income Tax Assistance
(VITA) program, a service-learning component of accounting courses within the School of
Business, drew upon 1,100 service hours to prepare nearly 1,000 tax returns that saved citizens
$112,000 in preparation fees and provided more than $1.1 million in income tax refunds.

[O] Impact on institution

Describe one key finding:

The data collected in the successful application to the 2009 President’s Higher Education
Community Service Honor Roll provided important information about service and service-
learning programs across the university. The challenge of procuring that data through
electronic templates prompted administrative leaders to find better ways of tracking
engagement efforts. One impact is that SUU is planning to obtain and integrate software to
better assess the institution’s community engagement. In addition, SUU’s Provost and others
concurred that the institution needed a new assistant provost position to provide leadership
and to develop more effective ways to measure institutional engagement.

13




e. Does the institution use the data from the assessment mechanisms?
[C] Yes [ ] No

Describe:

As noted above, Southern Utah University participates in nationally-normed surveys that
address students (e.g., National Survey of Student Engagement), faculty (annual Utah Campus
Compact surveys), and perceptions of community engagement (Office of Government Relations
& Regional Services’ boards, councils, and partnerships). As one example of using assessment
data, NSSE survey results, including responses to questions about civic and community
engagement, are distributed to the Dean’s Council and to department chairs and faculty in
directing the academic planning process. Survey results and analyses helped to shape a new
“Experiential Education Requirement” (EER) that SUU will implement in the fall of 2011. The EER
includes a specific track in Civic Engagement that students will be able to complete by an
undergraduate research project, a specific service learning project, or an internship. Within the
Office of Governmental Relations & Regional Services, tracking and documentation shapes

annual programming and staffing decisions as well as allocations of internal/E&G funds and
external fund-raising priorities.
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4.

Is community engagement defined and planned for in the strategic plans
of the institution?

[C] Yes [ ] No

Describe and quote:

Southern Utah University has included specific wording in its mission that it will provide an
“experiential learning environment designed to prepare students to become fully engaged and
[productive members of society.” To fulfill its mission SUU will “contribute to state, regional, and
community needs as a social, cultural, and economic catalyst.” The university also upholds a
core theme of “Involvement and Personal Growth” in that students will have opportunities to
engage in “campus and community service.” SUU is implementing a new “Experiential
Education Requirement” (EER) starting in the fall of 2011 that will include a Civic Engagement
Track, one of five “engagement” tracks to be overseen by faculty directors. Other tracks will be
Global, Leadership, Outdoor, and Creative Engagement, respectively, with a new infrastructure
and significant funding to bring about these changes. These engagement tracks reflect SUU’s
strong commitment to engaged teaching and learning. Moreover, this new undergraduate
curriculum will enhance student learning and promote more meaningful collaborations with
|[broader communities, whether they are local, regional, state, national, or global. SUU envisions
and will feature an integrative, intentional, and transformative undergraduate experience that
"charts a path to excellence" over the course of several years.
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5. Does the institution provide professional development support for faculty
and/or staff who engage with community?

[C] Yes [ ] No

Describe:

[Professional development funding for all tenured and tenure-track faculty is available through
campus-wide resources such as the “Provost’s Fund.” SUU’s Service-Learning Committee
initiated a “Service-Learning Enhancement Grant” program that offered up to $500 to any
instructor (faculty, administrator, or staff) who utilized or promoted service-learning. The
program has provided grants to support community-based research projects in Cedar City,
southern Utah, and in Mexico. The ongoing Service-Learning Fellows program encourages
faculty development through monetary incentives ($750 honoraria) and public recognition.
Also, the Service-Learning Committee sponsors faculty workshops and campus events such as
“Lunchbytes” in which service-learning practitioners have shared their expertise with other
faculty and staff. Under a separate “Civic Engagement” budget, a variety of engaged faculty and
staff have been granted travel and development funds to participate in state, regional, and
national meetings. Some of these events have included training and workshops sponsored by
the Utah Campus Compact, the national Campus Compact, and other entities. The Service-
Learning & Civic Engagement web site continues to provide online resources for faculty and
staff eager to learn more about service-learning and other aspects of community engagement.
SUU'’s Office of Government Relations and Regional Services administers a $10,000 annual
“Community Engagement Fund” to promote more effective partnerships between campus and
our region. Many of SUU’s community-engaged faculty and staff have sustained informal
|mentoring relationships with others in need of professional development.

16



6. Does the community have a “voice” or role for input into institutional or
departmental planning for community engagement?

[O] Yes [ ] No

Describe:

Community input is provided through many means at SUU, including national and college
advisory boards. Locally, staff and students in the Service & Learning Center maintain ongoing
contact with community partners who frequently visit campus. A recent example of community
“voice” was illustrated in the creation of the Paiute Tribal Center’'s homework/reading after-
school program. SUU’s Hispanic Center for Academic Excellence grew out of an ESL tutoring
program and was shaped by input from Iron County School District, particularly their ESL
specialist and teachers. The S&L Center has responded to concerns of community partners by
expanding workshops and training programs for students. Elsewhere on campus, the Office of
Government Relations and Regional Services (GR&RS) participates with numerous regional
associations and councils that have a very direct “voice” into institutional planning for
community engagement. Key among these is the Five County Association of Governments
where SUU, represented by the GR&RS Vice President, is an ex officio member of the AOG’s
Steering Committee. GR&RS staff also participate with the Iron County Coordinating Council
and the SUU-Cedar City Cooperating Council. More specific programs, such as the
Intergovernmental Internship Cooperative (IIC), consist of agency and community partners who
provide strong guidance for program and university staff through collaborative governance.
Representative partners include the National Park Service, Dixie National Forest, Utah State
parks, Color Country and the Arizona Strip Bureau of Land Management districts, and the Grand
Staircase Escalante National Monument. Other regional planning boards are involved with the
Frontier Homestead State Park’s Iron Mission Museum, the annual Utah Rural Summit, and the
Paiute Indian Tribe of Utah (PITU)-SUU Collaborating Council. This latter partnership is founded
upon the Council’s Memorandum of Understanding that upholds shared decision-making in the
effort to meet mutually beneficial outcomes.

At this point, applicants are urged to review the responses to Foundational Indicators I.A.,
1 through 5, and 1.B., 1 through 6 on pages 1-17 and determine whether Community
Engagement is "institutionalized"--that is, whether all or most of the Foundational
Indicators have been documented with specificity. If so, applicants are encouraged to
continue with the application. If not, applicants are encouraged to withdraw from the
process and apply in the next round in 2015.
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Supplemental Documentation (Complete all of the following)

1.

Does the institution have search/recruitment policies that encourage the
hiring of faculty with expertise in and commitment to community
engagement?

[O] Yes [ ] No

Describe:

All position announcements include explicit references to SUU’s mission and its role as a
[regional comprehensive university. During the 2009-2010 year, of thirty faculty position
announcements advertised nationally, fourteen (47%) listed “community service” in various
capacities in “General Duties and Responsibilities” and/or as “Qualifications.” More specifically,
faculty recruitment for multiple openings in Psychology included explicit references to “service-
learning,” “community based research,” and “engaged pedagogies.” Biology faculty were
sought who could provide “outreach to schools.” Engaged faculty were also recruited in other
schools and colleges. For example, the School of Business advertised for assistant to full
professors in finance and accounting who could uphold the School’'s commitment to
community engagement. Within the department of Management and Marketing, faculty were
recruited to uphold the “critical aspect of our mission” based upon service to the program, the
university, profession, and society. SUU’s accredited Nursing program continues to recruit and
hire faculty who support the department’s mission of engaging “students in a comprehensive
program of classroom and experiential learning that emphasizes caring, critical thinking,
problem solving, ethical decision making, and communication.” Similarly, faculty were
recruited in education, art, graphic design, library/media, photography, and Spanish with the
goal of supporting SUU’s mission. Once hired, new faculty members receive an orientation that
includes specific information from the faculty Director of Civic Engagement about service-
learning and civic engagement opportunities, including resources for teaching, scholarly and
creative endeavors, and grants. With the implementation of five undergraduate “engagement
[tracks” in the fall of 2011, new faculty hires will be expected to support the “Experiential
Education Requirement” (EER) and other forms of engaged teaching and learning.
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2. a. Do the institutional policies for promotion and tenure reward the

scholarship of community engagement?
[0] Yes [ ] No

Describe:

Southern Utah University's Leave, Rank, and Tenure (LRT) policies allow departments,
disciplines, and colleges/schools to shape specific requirements under broader institutional
policies tied to the Boyer Model of Scholarship. The Boyer Model outlines faculty scholarship in
four distinct, but related ways: 1) the Scholarship of Discovery; 2) the Scholarship of

pplication; 3) the Scholarship of Integration; and 4) the Scholarship of Teaching. This
framework allows for a wide range of academic activities that involve community engagement
and service-learning. Faculty in varied colleges/schools have been advanced in rank and/or
tenured through their overall activities that include community engagement as teachers and
scholars. Recently, for example, a faculty member in Psychology was promoted from associate
to full Professor largely because of community-engaged scholarship. Faculty serving on LRT
committees at all levels review faculty performance through the lens of the Boyer Model.
Departments and/or disciplines create definitions for activities they value and evaluate
favorably. For example, at present the Psychology Department is revising their LRT policy to
more explicitly identify community engagement as a valued activity. Courses that rely upon
active learning pedagogies (i.e., Practicums, Internships, Service-Learning, Community Based
Research) are “Tier 1 Activities” and valued highest among all teaching practices. At the
institutional level, SUU’s Associate Provost has advocated a new online “Faculty Annual Activity
Report” through which faculty would explicitly address community engagement activities and
accomplishments.
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b. If yes, how does the institution classify community-engaged
scholarship? (Service, Scholarship of Application, other)

Explain:

As noted above, SUU has employed the Boyer Model of Scholarship that embraces the
Scholarship of Discovery, Application, Integration, and Teaching. Faculty in varied disciplines
and departments define and evaluate community-engaged scholarship within the context of
the Boyer Model and their own professional and academic perspectives. Throughout the
institution, faculty have been promoted and tenured for whom community engagement is a
primary focus of their teaching, scholarship, and service.

b (cont’d). If no, is there work in progress to revise promotion and tenure
guidelines to reward the scholarship of community engagement?

[ ]Yes [ ]No

Describe:

{Limit to 1410 characters (approx. 200 words)
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3. Do students have a leadership role in community engagement? What kind
of decisions do they influence (planning, implementation, assessment, or
other)?

[C]Yes [ ] No

Examples:

Students enjoy vital leadership roles at SUU illustrated best by their voting representation on
SUU’s Board of Trustees. With student input and support, the Trustees in Spring 2010 fully
endorsed the Academic Roadmap, 2010-2013 that calls for five “engagement tracks” in a
revamped undergraduate curriculum with an “Experiential Education Requirement.” In the
realm of community engagement, student leaders have been central to the establishment and
growth of the Service & Learning Center, now entering its second decade at SUU. S&L Center
activities are coordinated annually by a team of 25-30 students who provide leadership for
fourteen community outreach programs, some sponsored solely by the Center and others done
in partnership with local organizations or schools. Students have been instrumental in
developing community programs for after-school sports, dance, and a recent partnership with
the local Paiute Tribal Center. Other student-led programs include: K-12 literacy and academic
preparedness programs; a variety of youth sports/mentor programs; alternative breaks (e.g.,
Mexico and Habitat for Humanity); a campus-based food pantry; senior citizen support and
outreach; and community health, safety, and emergency preparedness programs. SUU’s
rigorous Service-Learning Scholar program was proposed first by student leaders, as was the
creation of the campus-based food pantry, Help Our People Eat (HOPE). Student
representatives on the university’s Service-Learning Committee have helped to craft academic
policies relating to the service-learning curriculum. SUU’s “Alternative Winter” and “Alternative
Spring” Breaks to Guaymas, Mexico, are organized by students with oversight by faculty and
staff advisors. Other campus bodies rely heavily on student leadership, among them the
|Michael O. Leavitt Center for Politics and Public Service, the Hispanic Center for Academic
Excellence, and the Intergovernmental Internship Cooperative (IIC). Finally, student government
senators (SUUSA) stepped up in 2009-2010 to encourage more faculty to embrace service-
|learning.
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4. Is community engagement noted on student transcripts?
[O] Yes [ ] No

Describe:

All “Service-Learning” (SL) classes are noted as such in the print and electronic academic
schedules, the SUU Catalog, and students’ transcripts. Students who complete all requirements
as Service-Learning Scholars have their transcripts annotated accordingly by the SUU Registrar.
This rigorous program requires twelve credits of service-learning course work, 400 hours of
service, and completion of a capstone service project and report. As SUU develops an
“Experiential Education Requirement” over 2010-2011, transcript notations will be explored for
|other credit and non-credit engagement activities.

5. Is there a faculty governance committee with responsibilities for
community engagement?

[C] Yes [] No

Describe:

Since 2002, SUU has maintained an active university-wide faculty-led service-learning
committee. Chaired since Fall 2005 by the faculty Director of Civic Engagement (a tenured full
professor), the committee meets monthly and oversees a wide range of curricular and
programmatic initiatives. Successful endeavors have included: developing policies and criteria
for designating official service-learning classes; promoting and rewarding faculty who employ
service-learning (e.g., Service-Learning Fellows and Service-Learning Enhancement Grants
|programs); publicizing community engagement opportunities (e.g., “Service Saturday” and
other events); overseeing the rigorous undergraduate Service-Learning Scholars program;
coordinating with other higher education institutions and the Utah Campus Compact;
|participating in campus, regional, and national conferences devoted to service-learning and
community engagement; advocating an array of engagement opportunities, including
alternative breaks (e.g., Mexico and Habitat for Humanity), local outreach efforts (e.g., Bread &
Soup Nite and mentoring in local schools and with the Paiute Tribe), and alliances with state
and federal agencies (e.g., Bryce Canyon and Zion National Parks Alliances for Education). This
faculty committee has initiated and shaped policies, disbursed funds, and played a vital role in
pushing SUU to become a more engaged campus.
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ll. Categories of Community Engagement

A. Curricular Engagement

Curricular Engagement describes the teaching, learning and scholarship that engages faculty,
students, and community in mutually beneficial and respectful collaboration. Their interactions
address community identified needs, deepen students’ civic and academic learning, enhance
community well-being, and enrich the scholarship of the institution.

NOTE: The terms community-based learning, academic service learning, and other expressions
are often used to denote service learning courses.

1.

a. Does the institution have a definition and a process for identifying
Service Learning courses?

[O] Yes [ ] No

Describe requirements:

SUU faculty composed an official definition of “service-learning” in 2002. Beginning in Spring
2008, the Faculty Service-Learning Committee has overseen a policy and approval process for
[faculty in all disciplines to apply for official “Service-Learning” (SL) course designation. Criteria
are based on nationally-accepted definitions of service-learning and are explained in detail at
the SL&CE web site. Applications must include a detailed syllabus. Courses approved since
then have included a one-credit SL course (2120) applicable in any academic college (e.g. HSS
2120) along with three-credit courses in nearly 40% of academic departments. Starting in
Spring 2010, new criteria required a minimum of twenty (20) service hours per student, an SL
component with a minimum grade or weight of twenty (20) percent, and explicit statements in
course syllabi that include a “liability waiver.” Official SL course designation is noted in SUU’s
Catalog, academic schedule, and student academic records. As SUU develops further its
“Experiential Education Requirement” in five “engagement tracks” in 2010-2011, a greater effort
will be made across the university to promote official SL classes. (Note: A number of classes at
SUU employ the pedagogy of service-learning or community-based learning but do not have an
official “SL” designation.)

b. How many formal for-credit Service Learning courses were offered in
the most recent academic year? 21
What percentage of total courses? 2.5%

c. How many departments are represented by those courses? 2
What percentage of total departments? 39%
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d. How many faculty taught Service Learning courses in the most recent
academic year? 14
What percentage of faculty? 8%

e. How many students participated in Service Learning courses in the
most recent academic year? 415
What percentage of students?5.8%

a. Are there institutional (campus-wide) learning outcomes for students’
curricular engagement with community?

[O] Yes [ ] No

Provide specific learning outcome examples:

Building upon SUU'’s established mission, vision, and core values, the Academic Roadmap,
2010-2013, promotes a core theme of “Community and Social Responsibility.” This value
embraces the notion of an academic community that cultivates “collaboration, diversity, respect
[for all people, concern for the environment, civility, and shared governance.” SUU strives to
develop students who will become “productive responsible citizens, both locally and globally”
and to acknowledge their responsibilities as “contributing citizen[s] of the world.” To fulfill
[these themes, SUU is implementing an “Experiential Education Requirement” (EER) that will
engage students in a variety of ways. The EER program, including explicit learning outcomes, is
still under development by a committee comprised of the five “engagement track” faculty
directors and others. To be implemented in Fall 2011, the EER program will compel new
students to choose from among a menu of experiential learning opportunities in at least one of
[five engagement tracks -- Civic, Global, Leadership, Outdoor, and Creative Engagement. Both
general and more specific learning outcomes will be developed in 2010-2011. The EER and
engagement tracks will offer a menu of options through which students will focus on curricular
engagement with a larger community.
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b. Are there departmental or disciplinary learning outcomes for students’
curricular engagement with community?

[C] Yes [ ] No

Provide specific learning outcome examples:

All departments and disciplines have established student learning outcomes that dovetail with
|their respective colleges/schools and embrace forms of community engagement. The College
of Humanities and Social Sciences (HSS), for example, states as its mission the encouragement
of student growth “by providing opportunities to broaden service, social, and cultural
perspectives through campus and community involvement.” HSS faculty in nearly all disciplines
have developed and promoted the use of service-learning with explicit learning outcomes. The
Psychology Department expects students to “participate in professionally relevant service and
social activities.” In History, two official service-learning classes include a learning outcome that
“students will be introduced to the pedagogy of service-learning and will create meaningful
|history-based service-learning projects, reports, and reflections.” Other SUU departments utilize
community-engaged learning outcomes. Biology faculty within the College of Science expect
students to learn through opportunities that build “partnerships for service within the regional
community.” SUU’s Nursing program emphasizes clinical practice and service-learning through
lits entire curriculum. In Business, the Department of Management & Marketing emphasizes
engagement with a required service-learning course, MGMT 4200, with explicit learning
outcomes.
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c. Are those outcomes systematically assessed?

[C] Yes [ ] No

Describe:

All departments and disciplines at SUU have explicit program outcomes, including those related
to community engagement, that are annually assessed. All classes taught at SUU, including
those officially designated as “service-learning” courses, are evaluated by students and tied to
course, department, and college-level learning outcomes. In Spring 2010, the College of
Humanities and Social Sciences pioneered the use of the IDEA evaluation instrument linked
specifically to course learning outcomes. Since 2001, SUU has participated every spring in the
National Survey of Student Engagement (NSSE). According to a recent analysis, both SUU
freshmen and seniors rated their “community engagement” higher than their peer
counterparts. Since 2000 in even-numbered years, SUU has participated in the nationally-
Inormed College Outcomes Survey (COS) that addresses students’ satisfaction and the value
added to their learning and campus experiences (a survey of perceptions). With the hiring in
August 2010 of a new assistant provost to oversee institutional research and assessment, SUU
expects to significantly upgrade its assessment practices. Indeed, SUU’s “Experiential Education
Requirement” calls for more precise and systematic efforts to assess all forms of engaged
|learning, including community and global engagement.
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d. If yes, how is the assessment data used?

Describe:

All departments/disciplines engage in annual assessments that are shared with administrators
and faculty. Data summaries, highlights, and analyses have been used by administrative teams
across campus to enhance academic rigor, shape new directions in student activities, and
promote campus initiatives centered on civic engagement both on and off campus. Led by a
|new provost who arrived in August 2009, all campus stakeholders engaged in formal and
informal assessments that illustrated a need for enhanced academic and co-curricular initiatives.
SUU’s Academic Roadmap, 2010-2013, approved in Spring 2010, draws upon years’ of
assessment data to call for an "Experiential Education Requirement" (EER) and to develop new
undergraduate tracks and centers devoted to Civic Engagement, Global Engagement,
Leadership Engagement, Outdoor Engagement, and Creative Engagement. These initiatives
build from SUU's competitive advantages that include experience-based learning programs, a
supportive academic environment, and strong community partnerships.
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3.

a. Is community engagement integrated into the following curricular
activities?

[0] Student Research
[O0] Student Leadership
[O0] Internships/Co-ops
[O0] Study Abroad

Describe with examples:

Student Research: SUU students can pursue community-based research in conjunction with
campus-wide and state-wide Undergraduate Research and Scholarship Program (UGRASP) that
offers small grant incentives, publication opportunities, and public recognition. 1n 2010 SUU
|hosted the fourth annual meeting of the Utah Conference on Undergraduate Research (UCUR).

Student Leadership: Nearly thirty student service leaders each year coordinate an array of
service and service-learning activities in conjunction with a one-credit service-learning course.
SUU’s Office of Student Involvement and Leadership offers credit-bearing courses on student
|leadership that includes community engagement. In Fall 2010, SUU’s HSS Dean is teaching
Sociology 3030, “Civic Engagement, Service-Learning, and Leadership,” a 3-credit course aimed
at majors. Also in Fall 2010, a “Service Learning Community” in University housing is partnered
with a one-credit “First Year Seminar” (UNIV 1000).

|Internships: Students can obtain internships through nearly all departments at SUU. One of
SUU’s most successful internship programs, administered through the Office of Government
Relations and Regional Services, is the Intergovernmental Internship Cooperative (IIC) through
which nearly 100 internships are provided each year to students in disciplines ranging from
accounting to zoology. Other internships with local, state and federal government offices are
offered through the Michael O. Leavitt Center for Politics and Public Service.

Health Scholars Program have sponsored student-led “alternative break” trips to Guaymas,
Mexico, that can be tied to credit-bearing classes. In summer 2010, SUU’s Summer Study
Abroad Program offered its first-ever trip to Africa with a credit-bearing class, “History and

|teach reading (in English) to K-12 students in Senegal.

Study Abroad: SUU's Service & Learning Center, Construction Management Program, and Rural

Service-Learning in Kenya.” Discussions are underway to create internships for SUU students to
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b. Has community engagement been integrated with curriculum on an
institution-wide level?

[O] Yes [ ] No

If yes, indicate where the integration exists:

[O] Core Courses [ ] Graduate Studies

[O] First Year Sequence  [O] Capstone (Senior level project)
[O] In the Majors [O] General Education

Describe with examples:

SUU is working over 2010-2011 to implement an institution-wide undergraduate curriculum
based upon an “Experiential Education Requirement” (EER) through five different “engagement
tracks”: Civic, Global, Leadership, Outdoor, or Creative Engagement. Examples of current
curricular offerings include:

Core Courses: As part of a required, credit-bearing freshmen student orientation course (UNIV
1010), all students new to SUU participate in "Service Saturday,” a one-day community service
event before the first day of classes.

First Year Sequence: All new SUU students are required to enroll in UNIV 1000, “First Year
Seminar,” a one-credit class. In Fall 2010, all incoming freshman in UNIV 1000 will read and
|discuss a common reader, Three Cups of Tea, to promote awareness of civic engagement on a
global scale.

IMajors: Several undergraduate majors offer officially-designated service-learning courses that
fulfill major and graduation requirements, among them History (HIST 2700/2710), Psychology
(PSY 3800 and PSY 4310), and Sociology (SOC 4100 and SOC 4500) in the College of Humanities
and Social Sciences. Also, the majors of Hotel, Resort, and Hospitality Management and
Business Management require service-learning coursework, (HRHM 3110 and HRHM 3600, and
MGMT 4200, respectively) in the School of Business. Undergraduate majors in the College of
Science that require service-learning classes include Nursing (NURS 4335) and Nutritional
Science (NFS 4480).

Capstones (Senior Level Projects): Currently capstones are offered in most departments and
|disciplines, and the new “Experiential Education Requirement” will compel students to
complete a capstone experience that applies their discipline to a broader engagement track.

General Education: Service-learning and community engagement are infused throughout
general education offerings. SUU’s Academic Roadmap, 2010-2013, will create a more
lintentional curriculum through five "engagement"” tracks/centers and necessitate some revision
of General Education offerings.
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4. Are there examples of faculty scholarship associated with their curricular
engagement achievements (action research studies, conference
presentations, pedagogy workshops, publications, etc.)?

[C] Yes [ ] No

Provide a minimum of five examples from different disciplines:

» Lisa Assante (Hotel, Resort, and Hospitality Management) has developed core service-learning
courses in a new and growing major and has offered refereed presentations at national and
international conferences, provided a range of formal workshops, and published articles in her
field. Her students have engaged in service-learning activities that have impacted Zion and
Bryce Canyon National Parks, a local women'’s crisis center, Cub Scout troops, and area military
veterans.

« Steve Barney (Psychology) teaches service-learning classes and has offered workshops at
statewide conferences, presented papers at regional professional conferences, and co-authored
a recent article published in the Michigan Journal of Community Service Learning. His students’
service-learning endeavors often focus on community mental health issues.

* Briget Eastep (Outdoor Recreation) participated in community-engaged scholarship that
includes writing journal articles, giving presentations at regional and national conferences,
participating on regional task forces, and proposing an engaged curriculum for the Outdoor
Recreation in Parks and Tourism program.

« Earl Mulderink (History) teaches two official service-learning classes and has offered workshops
at state and regional conferences, presented peer-reviewed papers at national and international
conferences, and published a refereed article about service-learning in history in Quick Hits
(Indiana University Press, 2010).

« Cynthia Wright (Agriculture and Nutrition) offers a service-learning course in “Community
Nutrition” and has engaged in collaborative research with students. She has presented at peer-
reviewed state, regional, and national conferences and has worked with community groups
such as the Utah Dietetic Association.

« Staff educators have also presented papers and workshops at national and international
venues, among them Pam Branin (Service & Learning Center Director) and Rita Osborn
(Associate Director of the Utah Center for Rural Health).
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B. Outreach and Partnerships

Outreach and Partnerships describe two different but related approaches to community
engagement. The first focuses on the application and provision of institutional resources for
community use with benefits to both campus and community. The latter focuses on collaborative
interactions with community and related scholarship for the mutually beneficial exchange,
exploration, and application of knowledge, information, and resources (research, capacity
building, economic development, etc.

1.

Indicate which outreach programs are developed for community:

[0] learning centers

[O] tutoring

[0] extension programs

[O] non-credit courses

[O] evaluation support

[0] training programs

[0] professional development centers
[O] other (specify)

Describe with examples:

|Learning Centers; Two examples: The Utah Center for Arts Administration (UCAA) provides
services and training for arts organizations and managers in the region; The Utah Center for
Rural Life is the state’s premier rural learning center.

Tutoring: Two examples: SUU's Service & Learning Center sponsors several tutoring programs
with the school district and the Paiute Band in Cedar City; SUU’s Hispanic Center for Academic
Excellence provides tutoring services to area schools.

Extension Programs: Two examples: SUU’s Distance Education delivered 326 individual course
sections with more than 6,700 enrollments in 2009-2010; the Office of Government Relations
and Regional Services (GR&RS) maintains contract staff in other counties and staff engage in
extension work in the five county region and beyond.

Non-credit Courses: Community Education’s growing non-credit program features low-cost
classes in health and wellness, fitness, genealogy, and an expanded arts program.

Evaluation Support: GR&RS staff offer various types of evaluation support, among them SUU's
|Business Resource Center for business owners, along with the the provision of community,
agency, and NGO evaluation services.

Training Programs: Within GR&RS, the growing Intergovernmental Internship Cooperative (lIC)
lemphasizes career-track internships and service-learning opportunities, and hosts week-long
conservation work training.

|Professional Development Centers: The SUU Business Resource Center (BRC) supports a four-
county area as a “one-stop-shop” for business and entrepreneurial support and development.

Other: The Hispanic Center for Academic Excellence, established in 2008, is unique within Utah
for promoting academic access for the region’s and state’s sizeable Hispanic community
through tutoring programs and "Knowledge 4 College" events.
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2. Which institutional resources are provided as outreach to the community?

[C] co-curricular student service
[O] work/study student placements
[0] cultural offerings

[O] athletic offerings

[O] library services

[O0] technology

[0] faculty consultation

Describe with examples:

Co-curricular Student Services: The Volunteer Income Tax Assistance (VITA) program is a
community outreach program conducted by students enrolled in Accounting 3200 and 4200

within the School of Business. VITA-certified students prepare tax returns for low-income
|families.

Work/Study Student Placements: SUU’s work-study student placements include the Service &

|Learning Center, the Outdoor Initiatives program, and “America Reads” through the Sorenson
School of Education & Human Development.

Cultural Offerings: SUU's ample cultural offerings include a weekly “Convocation” series open
|to the public; this year will include Greg Mortenson, author of Three Cups of Tea. The College of
Performing and Visual Arts (CPVA) draws 12,000 people yearly to campus for exhibits, lectures,
|performances, and workshops that are open to the public.

Athletic Offerings: With robust program of men’s and women'’s sports in Division I, SUU's
athletes and athletic staff are actively involved in the community through camps, outreach
|programs, community service projects, and volunteerism. Athletic skills camps draw almost
3,000 participants each year. Through the “Know Greater Heroes” program, all eight local
elementary schools are visited by collegiate athletes for workshops and assembilies.

Library Services: With a mission that includes “public service,” SUU’s Gerald Sherratt Library
provides free public access to the stacks and many online resources, including local history.

Technology: Within the College of Computing, Integrated Engineering, and Technology (CIET),
|the Construction Management Program has used dome technology to build homes in Mexico.

Faculty Consultation: Faculty in every college/school serve consulting roles (e.g., “Meridian
Consulting Group”) or through SUU's online “Experts Directory” (“Meeting of the Minds").

3. Describe representative partnerships (both institutional and departmental)
that were in place during the most recent academic year (maximum 15

partnerships). Use the attached Excel file to provide descriptions of each
partnership.
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4. a. Does the institution or do the departments work to promote the
mutuality and reciprocity of the partnerships?

[O] Yes [ ] No

Describe the strategies:

At all levels, SUU works diligently to promote the mutuality and reciprocity of community
|partnerships. SUU’s President, Provost, and Vice Presidents work with local officials through the
SUU-Cedar City Cooperating Council and other bodies. SUU’s administrative leaders rely upon
open communication with national advisory boards, college/school advisory boards, and
community agencies. For example, the College of Performing and Visual Arts (CPVA) maintains
an active advisory board comprised of community members, and the Friends of the Braithwaite
Gallery has a separate community board that provides financial and volunteer support. Another
example is that of the Paiute Indian Tribe of Utah (PITU)-SUU Collaborating Council. This group
Imeets regularly to ensure shared decision-making and mutually beneficial outcomes. SUU's
Vice-President of Government Relations and Regional Services (GR&RS) sits on the President’s
Council and coordinates SUU’s efforts with local, state, federal and tribal governments and
|policy-makers. With more than a half-dozen full-time staff, this office helps to fulfill SUU’s
community engagement mission throughout the region as a partner and resource. The Service
& Learning Center maintains an active role in promoting partnerships that bridge campus and
community. For example, in 2009 the S&L Center Coordinator and student assistants directed
|the community’s “Holiday Assistance Program” that provided gifts and food for nearly 500
children and their families. The S&L Center plays a vital role by maintaining a database of
community partners and a student volunteer training program. SUU’s academic colleges and
schools, and their two dozen departments, promote authentic partnerships through an array of
academic service-learning activities. As an institution located in and serving a rural region, SUU
strives to create and sustain the high levels of trust and collaboration needed to work with
organizations, businesses, and government entities and agencies spread over a large
geographical area.
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b. Are there mechanisms to systematically provide feedback and
assessment to community partners and to the institution?

[0] Yes [ ] No

Describe the mechanisms:

As a regional comprehensive university, SUU places great emphasis on being a “good neighbor”
and working cooperatively with a variety of constituencies and stakeholders. From the
linstitution’s president to faculty, staff, and students, SUU remains sensitive to community
concerns and partners through formal and informal mechanisms. SUU'’s President Michael
Benson maintains an “open door." He works closely and effectively with SUU’s Board of Trustees
who meet regularly and are formally charged with facilitating communication between the
linstitution and the community. During the 2009-2010 year, Provost Brad Cook led a systematic
SWOT analysis that invited community members and the Board of Trustees to discuss the
luniversity’s potential to become a nationally-known public liberal arts university. Wes Curtis,
SUU’s Vice President for Government Relations and Regional Services (GR&RS), and staff
|regularly receive advice through community associations, councils, and partnerships. For
example, Curtis is an ex officio member of the Steering Committee for the Five County
Association of Governments, and he and staff enjoy regular meetings and ongoing feedback
with the Iron County Coordinating Council, the SUU-Cedar City Cooperating Council, and similar
partners. Furthermore, governing committees of specific programs such as the
Intergovernmental Internship Cooperative (IIC) and the Utah Prairie Dog Recovery
Implementation Program (UPDRIP) are comprised of agency and community partners that
provide input, assessment, and guidance for program development and implementation.

These programs illustrate a collaborative governance model that puts University resources and
attendant decision-making in the hands of both University and community partners. SUU’s
linstitutional relationships featured in the “Partnership Grid” typically rely upon open
communication, advisory board meetings, and written “Memoranda of Understanding” (MOU’s).
Finally, service-learning activities depend upon a vibrant and systematic cycle of feedback
among faculty, students, and community partners.
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5. Are there examples of faculty scholarship associated with their outreach
and partnerships activities (technical reports, curriculum, research reports,
policy reports, publications, etc.)?

[C] Yes [ ] No

Provide a minimum of five examples from varied disciplines:

» James Aton (English) has published highly-regarded books on Utah’s San Juan and Green
Rivers, and actively collaborates with archeologists, anthropologists, and historians in studying
Desolation Canyon, Range Creek Canyon, Nine Mile Canyon and other significant sites. An
advisory board member of the Colorado Plateau Archaeological Alliance, Aton has co-authored
|technical reports submitted to state officials and the Utah State Historical Society.

* Arlene Braithwaite (Art) is an award-winning pastel artist recognized by the Utah Art Education
Association as its Teacher of the Year. With work published in professional publications and
|honored at regional exhibitions, Braithwaite has offered workshops to help teachers and
students advance their artistic skills and imaginations.

» Richard Cozzens (Engineering Technology) has published humerous editions of workbooks
and guides for CATIA, a CAD program that has been translated into Japanese. Working with
both business and academic partners, Cozzens has presented at international conferences and
offered workshops for university faculty at the Instituto Tecnologico de Sonora (ITSON) at the
main campus of Obregon, Mexico.

» Robert Eves (Geology) has published books and articles about the geology of southern Utah
and has worked extensively with professional associations and the Zion Natural History
Association. He has co-written technical reports and field guides for the U. S. Geological Survey
and presented at national conferences about the “Alliance for Education” between SUU and
Zion National Park, Cedar Breaks, and Pipe Springs National Monuments.

+ Carrie Trenholm (Beverly Taylor Sorenson Chair in Elementary Arts Education) has utilized
external funding to create a vibrant outreach program, artsFUSION, that provides professional
development for elementary teachers, a children's summer arts program, pre-service training
for SUU elementary education students, and Outreach workshops for students and teachers in
rural Utah. Trenholm has offered numerous workshops and presentations regionally and
nationally.
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lll. Wrap-Up

1. (Optional) Use this space to elaborate on any short-answer item(s) for
which you need more space. Please specify the corresponding section
and item number(s).

Continued from | B 2 a (Internal Budget Allocations):

Representative allocations within the Office of Government Relations and Regional Services
(GR&RS) include: $97,800 for staff and program support in regional planning; $134,971 for staff
and program development in the Intergovernmental Internship Cooperative (IIC); $23,178 for
staff support with the Small Business Development Center; $30,282 for the Rural Health
Partnership; $17,500 for the Outdoor Initiative Fund for public lands and engagement; and
$29,382 for the Outdoor Center that includes programs for the community at large. These
|[programs have both permanent state appropriations (E&G or Education & General Funding)
along with external (“soft” or grant) funding to support their work. In addition, GR&RS
administers SUU’s internally-funded Community Engagement Fund (approximately $10,000/yr)
[to support faculty and staff projects specific to community engagement and service. Other
examples of institutional budget allocations include $12,295 for Service & Learning Center staff
(Student Services) and $39,975 for Environmental Education (Cedar Mountain Science Camp
through the Colleges of Education and Science). Under the Office of Student Services,
permanent ongoing funds include $54,637 for a fulltime coordinator in the Service & Learning
Center. Additionally, $2 per student per semester is generated from student fee assessments to
support community programming. In the 2009-2010 year, student fees generated $43,130 in
funding. Separately, under the Provost’s Office, the faculty Director of Civic Engagement has for
five years received course release time from 25% to 50% along with an annual ongoing program
allocation of $20,000 to promote faculty development, community partnerships, and service-
learning initiatives. Starting with the 2010-2011 fiscal year and the development of five
separate engagement tracks/centers, the Provost’s Office will provide substantial funding and
administrative support for each. Some of SUU'’s colleges have prioritized and funded
community engagement through internal allocations. For example, the School of Business has
supported service programs that include VITA tax preparation program, a Service-Learning Lab,
and service-learning courses. As a unique form of institutional engagement with community,
SUU is partnering with the Utah Humanities C