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Letter from the Dean 
{ƻǳǘƘŜǊƴ ¦ǘŀƘ ¦ƴƛǾŜǊǎƛǘȅΩǎ University College has just completed its first 

full-year of existence.  Established July 1, 2010, University College is the 

centralized academic home of many key student support programs, as well as 

ǘƘŜ ƴŜǿ 9ȄǇŜǊƛŜƴǘƛŀƭ 9ŘǳŎŀǘƛƻƴ tǊƻƎǊŀƳ ό99tύΦ  {ƛƴŎŜ ǘƘŜ Ǌƻƭƭ ƻǳǘ ƻŦ {¦¦Ωǎ 

new Academic Road Map in the summer of 2010, University College has been 

instrumental in facilitating many key initiatives of the plan.  Central to 

accomplishing this goal, University College fosters the development and 

coordination of programs that enhance student success and engagement 

by linking those services directly to the academic mission of the 

university.  In essence, University College has effectively become a 

Community of Practice with like minded individuals working across programmatic boundaries to collaborate 

and synthesize efforts to promote student success.  The University College organizational structure is one of 

efficiency and provides better communication not only between college entities, but to the rest of the 

academic community, including faculty and academic administrators. 

²ƘŜƴ {¦¦ ōŜŎŀƳŜ ¦ǘŀƘΩǎ ŘŜǎƛƎƴŀǘŜŘ ƭƛōŜǊŀƭ ŀǊǘǎ ŀƴŘ ǎŎƛŜƴŎŜǎ ƛƴǎǘƛǘǳǘƛƻƴΣ ƛǘ ǿŀǎ ƛƳǇŜǊŀǘƛǾŜ ǘƘŀǘ ǘƘŜ 

university deliberately re-structure parts of itself to meet the expectations associated with this designation.  

TƘƻǳƎƘ ǎŜǾŜǊŀƭ ǇƘƛƭƻǎƻǇƘƛŜǎ ƎǳƛŘŜ ǘƘŜ ǳƴƛǾŜǊǎƛǘȅΩǎ ŜŦŦƻǊǘǎ ǘƻ ǇǊƻǾƛŘŜ ŀ ǘƻǇ-notch liberal arts and sciences 

ŜŘǳŎŀǘƛƻƴΣ ǘƘŜ [9!t ό[ƛōŜǊŀƭ 9ŘǳŎŀǘƛƻƴ ŀƴŘ !ƳŜǊƛŎŀΩǎ tǊƻƳƛǎŜύ LƴƛǘƛŀǘƛǾŜ ǎǘŀƴŘǎ ƻǳǘ ŀǎ ŀ ǎƛƎƴƛŦƛŎŀƴǘ ǎƻǳǊŎŜ 

of inspiration.  Over the past year, the Essential Learning Outcomes and Principles of Excellence of the LEAP 

Initiative have become important guideposts for assessment and program development at SUU.  In part, 

the creation of University College deliberately addresses an organizational need relative to the LEAP 

Initiative: by establishing a neutral academic unit capable of interfacing with all academic departments and 

colleges, structures that foreground the LEAP essential learning outcomes could be developed with input 

and oversight from a wide array of constituents. 

The spirit of this organizational philosophy has been borne out, in part, through the process of 

developing and implementing the new Experiential Education Program (EEP), a significant feature reflecting 

the Essential Learning Outcomes of the LEAP Initiative, and a key component of the SUU undergraduate 

experience.  After a thorough review of pertinent literature and investigation of nationally renowned 

experiential programs, a team of faculty and staff from across campus worked together to design a unique 

program of engagement destined to become the signature experience for many SUU students.  A University 

College mission statement was crafted with fidelity to the new university mission statement.  A culture of 

program assessment has taking root as individual programs and centers establish their unique identities 

relative to the Academic Road Map.  This report provides a summary of accomplishments made by 

University College programs and centers over this inaugural year. 

Sincerely,  

Patrick O. Clarke 

Dean of University College 
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University College             

Mission Statement 

University College at Southern Utah University has a threefold mission: 

1- University College provides services and resources for students who 

have yet to declare a major. 

Services include: 

  Academic advising 
 Career advising 
 Aptitude, skills, and interest testing  
 Courses in personal development and decision making; and career preparation 

2- University College serves students in their academic development 

and career preparation through centers and programs focused on 

transitional academic services, which include: career preparation 

services, academic advising, and support programs for those on 

academic probation.  

Services include: 

 Career and professional development  
 Academic advising  
 Tutoring   
 Testing 

3- University College promotes and facilitates significant experiential 

learning opportunities for students, faculty, and staff. 

Services offered through the Experiential Engagement Centers: 

 Community Engagement Center 
 Creative and Innovation Engagement Center  
 Global Engagement Center 
 Leadership Engagement Center 
 Outdoor Engagement Center  
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Academic Support 
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Academic  Advising  
 

Tracking Student Appointments by A dvisor ɀ New Software Program  
 

This year we implemented a new software program called SARS Grid. The current tracking 

method for student appointments has been to count them individually in the GroupWise 

Calendaring System. The figures for this year are based on a compilation of counting 

individually followed by the last 2 months of the year being officially tracked in SARS Grid. The 

service allows us to determine the number of student appointments by advisor, and also track 

unduplicated numbers to help us determine if we are catching a large portion of the 

population or seeing a small portion multiple times. In addition to scheduling appointments 

with the program, we are adding a web function that will allow students to schedule their own 

appointments online. This is also the new note taking function for academic advising which 

provides confidentiality, but also allows advisors to track a student through multiple advisor 

meetings with the notes as well as a student history. 

 

Advisor Date Range Scheduled Appts. Walk ins Total 

Billhimer 8/10 - 6/11 1585 1 1586 

Brown 8/10 - 6/11 919 (Included left) 919 

Donovan 8/10 - 6/11 1461 3 1464 

Edwards 8/10 - 6/11 750 (Included left) 750 

Frezza 8/10 - 6/11 1091 (included left) 1091 

Fullerton 8/10 - 6/11 1075 10 1085 

Gillem 11/10 - 6/11 547 141 688 

Jones 8/10 - 6/11 548 (included left) 548 

Konkle 11/10 - 6/11 654 150 804 

Sutherland 8/10 - 6/11 1190 969 2159 

Wilson 4/10 - 6/11 55 (included left) 55 

Total Advising Appointments for 2010-2011  11,149 

 

Assessment Plan Progress 

 

The Mission Statement and Student Learning Outcomes for Academic and Career Advising 

were created and completed this year. With the new changes as of July 1, 2011 including the 

separation of Academic Advising and the Career and Professional Development Center we will 

need to revisit these to determine what information should stay with Academic Advising and 
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which information should be cut because it is specific to Career and Professional Development. 

The completed work from this year is as follows:   

The mission of Academic and Career Advising at Southern Utah University is to promote 

holistic student growth through a developmental approach that supports individual 

student identity, responsibility, and autonomy. Acting as a resource center, we provide 

accurate, timely, and relevant information in a student-focused environment. In 

collaboration with University faculty, staff, and community partners, we create 

relationships that are defined by the unique needs of each student to achieve their 

academic, career and life goals. 

Student Learning Outcomes 

 
1. Students will be able to understand and utilize effective resources for identifying 

and exploring majors/minors that will meet their career goals. 
2. Students will be able to declare a major that meets their career goals and do so 

in a timely manner. 
3. Students will be able to select classes and complete an academic 4-year plan 

that meets their degree requirements.   
4. Students will be able to successfully register for classes. 
5. Student will demonstrate a clear understanding of specific requirements for 

degree completion and career attainment. 
 

Benchmarking for two of the learning outcomes began this year, including creating new reports 

in the Argos system to track the data. Before beginning further benchmarking we will 

determine if any outcomes need to be moved out of Academic Advising. 

 

Additionally reports have been set up in the new SARS Grid Software system to track the 

Academic Advising Data through a variety of measures. The reports are shown with details 

below.  The No Show Report will help us with Intrusive Advising to track students who 

continually make, but do not attend appointments. We are working on designing a report to 

track students who fall below in the bottom tier of the admissions plateau in order to assist 

them better by reaching out to those students.  
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Assessment: Advising Data Reports 

Title of Report Rationale 
Reporting 
Schedule 

Report Details 
Set-up 

Information Given 

Unduplicated 
Count of 

Students Report 

Understand what 
percent of our total 

population of students 
utilize our services. 

Understand advising 
loads to make 
educated load 

allocation decisions in 
the future.  

Fall, Spring, 
Summer 

Pull report for All, 
followed by 

individual Advisor 
reports.  

Marked Yes on 
Attendance. 

Cross Reference with 
Short Name History 

Report 

Short Name 
History Report 

Understand which 
advisors are seeing 

most students, manage 
loads most effectively. 

Fall, Spring, 
Summer 

Select all advisors, 
Select Summary. 

Gives Attended, Not 
Attended, Not 
Marked, Drop-ins & 
Additional Contacts 
(Numbers are 
duplicated, but 
accurate depiction of 
how many students 
each advisor is 
seeing.) 

 

No Show Report 

Identify students who 
may need extra help, 

with the 
implementation of 
Intrusive Advising 

Techniques. 

Monthly, for 
a period of 

time 
covering 6 

months 

Students who have 
missed 3 or more 
appointments in a 

given reporting 
period. 

Names and Contact 
information for 

students who stand 
out as those needing 

extra help. 

Appointment 
Usage Report 

Identify the peak times 
advisors should leave 

availability in their 
schedule for student 

appointments. 
Determine best times 

for walk in 
appointments. 

Fall, Spring, 
Summer 

By time of day.  
Pull by all advisors. 

Marked Yes only 
on attendance.  
All reason and 

schedule codes. 
Include Drop-ins. 

 

Reason Code 
Summary Report 

Determine how many 
students utilize phone 
appointments rather 

than face to face. 
Determine most 

common reasons 
students get advising 

help.  

Annually Select all Short 
Names and 

Reason Codes, by 
Code ONLY, 
Marked Yes. 

Numbers explaining 
the reasons students 

use the advising 
office. (Students can 

have multiple reasons 
for one appointment.) 

Source Report 

Ability to see how 
many students are 
booking their own 

appointments via the 
web vs. calling into the 

office to make 
appointments. 

Fall, Spring, 
Summer 

 Tracks number of 
booked appointments 
detailing showed, no 
showed, unmarked, 

cancelled and  
drop ins. 
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A final piece of the assessment plan is the Student Satisfaction Survey. Through the assistance 

of an intern a survey was created and sent to all incoming freshman who attended orientation 

on specific dates (6 total dates). The survey was distributed via email through Survey Monkey. 

Our resources did not allow us to create surveys for all dates. That information is being 

compiled and will be prepared on August 15th. Students who took that survey will be able to 

come to the Academic Advising Office to see the results at the beginning of the school year. 

Student Voice has been purchased by the campus and we have gained access through Student 

Services to use this system for future surveys. This will allow us an infinite amount of surveys 

and students that it can be sent to for the future. The current plan is to send out a student 

satisfaction survey (in reference to academic advising) via email each semester to any student 

who attended Academic Advising that semester.  
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Academic Advisor Professional Development and Retention  

 

Advisor Years in  Academic Advising 
Professional Development Opportunities 

for the 2010-2011 Academic Year 

Billhimer 
6 Years 
Current Advisor 

Attended UAOA 

Brown 
3 Years 
Current Advisor 

Attended UAOA 

Connor 
1 ½ Years 
Left for Personal Reasons 

Attended National NACADA 

Donovan 

1 ½ Years 
Current Advisor 

Attended LGBTQ training in San Francisco 
Attended Intrusive Advising Seminar 
Attended UAOA 
Attended Allies Training on SUU campus 

Edwards 
13 Years 
Moved to CAPS 
(Still at SUU) 

Attended UAOA 
Attended Intrusive Advising Webinar 

Franklin 
7 Years 
Left for Personal Reasons 

N/A ï Left Advising in October 

Frezza 
8 Years 
Current Advisor 

Attended UAOA 

Fullerton 

1 ½ Years 
Current Advisor 

Presented at UAOA 
Presented at Regional NACADA 
Attended National NACADA 
Attended StrengthsQuest Seminar 
Attended Intrusive Advising Webinar 

Gillem 
10 months  
Current Advisor 

Attended UAOA 

Jones 

2 Years 
Moved to  
Career & Professional Development 
(Still at SUU) 

Attended UAOA 
Attended StrengthsQuest Seminar 

Konkle 
10 months  
Current Advisor 

Committee Member and Attendee of UAOA  

Reynolds 
2 Years 
Moved to Rural Health Scholars 
(Still at SUU) 

N/A ï left advising in October 

Sutherland 
1 Year  
Moved to Student Leadership 
(Still at SUU) 

Attended UAOA 

Wilson 
2 months 
Current Advisor 

Attended UAOA 
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Service on Campus Committees from Academic Advisors  
 

SUU Staff Association 

Assessment and Retention 

Scholarship Appeals Committee 

Thunderbird Board of Directors 

CIET Recruitment Committee 

College Curriculum Committees  

     (Colleges Include: Science & Engineering, HSS, PVA, Education, & Business) 

Allies on Campus 

Utah Women in Higher Education  

     (SUU representative for State) 

²ƻƳŜƴΩǎ ²ŜŜƪ 

Rural Health Scholars 

Athletic Academic Recovery 
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Career & Professional Development  

  

Course Offerings 

 

Fall 2010 ς UNIV 4920: Career & Professional Development, Enrollment:  15 

Spring 2011 ς UNIV 4920:  Career & Professional Development, Enrollment:  17 

Spring 2011 ς UNIV 4920:  LSAT & Pre Law Seminar, Enrollment:  17 

 

Events 
 

1st Annual Graduate School Fair in partnership with the Utah Graduate School Fair 

Consortium (Sept 2010) 

o 72 Schools registered 

o Approximately 500 students attended, 274 surveyed 

Graduate School Seminar ς Co-sponsored by HSS  

o Dr. Bandana Purkayastha, Director of Graduate Studies in Sociology 

University of Connecticut 

o 45 students in attendance 

MBA Networking Event in partnership with the Intermountain MBA Consortium  

(January 2011) 

o 25 MBA Students Traveled to Salt Lake City to attend Event 

 

Conference Attendance  
 

AAEEBL Western Regional Conference, Salt Lake City, UT (February 2011) 

UACE Conference, Heber City, UT (May 2011) 

 

Non-SUU Committee Involvement  
 

UCAP (Utah Cluster Acceleration Program) Steering committee 

SUMA (Southern Utah Manufactures Association)  
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Additional Activities  
 

Senior Preview Day 

Academic College Fair Days 

Distinguished Scholar Days 

Junior Preview Day 

FGSA (Future Graduate School Advancement) Club Meetings 

 

Presentations & Workshops  
 

Graduating Student Workshops ς Law School Prep Week (February 2011) 

Athlete Workshops ς Internships and Graduate School (Fall 2011) 

Internship Presentations - Probation Classes (Fall/Spring Semesters) 

BUS 1000 ς Graduate School Presentation w/ Nicole Funderburk (Fall/Spring Semesters) 

Academy Hill Cavalcade ς Graduate School Prep (April 2011) 

Agriculture Club ς Internships/Interviewing/Resume Presentation (April 2011) 

History Career Event ς Careers for History Majors (April 2011) 

 

Additional Highlights  
 

Purchase and installation of Optimal Resume 

Establishment of the Career Café 

Re-established Campus Internship Coordinator Meetings 
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First-Year Seminar Program 
 

UNIV 1000 
 

Fall and spring University 1000 courses were run as they have been in the past, using the Your 
Expanding Intelligence text and a two-day per week lecture/seminar format.  Just over 1600 
students enrolled in the course (1344 in the fall and 305 in the spring), spanning 50 sections in 
the fall and 10 in the spring.  Thirty-five faculty and staff from around campus served as 
seminar leaders in the fall, assisted by 49 peer mentors.  Former lecturer Jill Wilks was brought 
in to do the majority of the lecturing in the course while also helping to further develop the 
curriculum of both the UNIV 1000 course and that of the UNIV 1020 Language Power course. 
 
The time Wilks spent lecturing allowed Director Stephens the time to assess whether the UNIV 
1000 class was meeting its stated goals.  Throughout the school year, assessment was 
conducted to insure that students were taking from each class what was intended per the 
ŎƻǳǊǎŜΩǎ ǎǘŀǘŜŘ ƭŜŀǊƴƛƴƎ ƻōƧŜŎǘƛǾŜǎΦ  CƻǊ ŜȄŀƳǇƭŜΣ ŀǘ ǘƘŜ ŜƴŘ ƻŦ ŜŀŎƘ ŎƭŀǎǎΣ ŜŀŎƘ ǎǘǳŘŜƴǘ ǿŀǎ 
asked ǘƻ ŦƛƴƛǎƘ ǘƘŜ ǎǘŀǘŜƳŜƴǘΣ ά!ŦǘŜǊ ǘƘƛǎ ƘƻǳǊΣ L ǊŜŀƭƛȊŜΧέ  ¢ƘŜǎŜ ǎǘŀǘŜƳŜƴǘǎ ǿŜǊŜ ǊŜŀŘΣ ǘŀƭƭƛŜŘΣ 
and summarized, then compared to the course objectives stated in the course syllabus.  A brief 
summary of the findings of this project follows: 
 
 
 

Week Student responses re: "What I Learned/Realized" 
Response 

Rate 
Corresponding Objective(s) 

One 

I'm in control of learning/expanding 
dendrites/I'm always learning 

27.6% Direct concentration, memory, thinking, 
and testing skills 

World is how I perceive it/we all have filters 9.3% Direct concentration, memory, thinking, 
and testing skills 

Two 

Awareness of time in day or life/setting 
goals/wasted time/need for managing 
time/ways to manage 

47.5% Balance work and play 

I'm responsible for learning, always more to 
learn, what it takes to learn 

19.2% Direct concentration, memory, thinking, 
and testing skills 

Three 

Improving communication: Bing assertive, 
owning feelings, keeping open, learn to listen 

46.8% Develop transferable life skills 

Lessons about opposite sex 15.9% Develop transferable life skills 

Four 

Lesson: tools for vocabulary, can use to 
improve own speaking and writing 

56.1% Study smarter and experiment with 
diverse tools 

Realized own level of vocabulary 19.0% Learn how you learn by thinking about 
your thinking 
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Five 

Tools for learning: learned better note-taking, 
learned/need new tools, will change study 
habits, have a need for change, self-testing, 
being active 

49.5% Study smarter and experiment with 
diverse tools 

Lessons about concentration, inner voice, 
using attention-specific tools 

14.6% Learn how you learn by thinking about 
your thinking, study smarter and 
experiment with diverse tools 

Lessons about saying no: need to, it's ok, 
hard to, etc. 

11.7% Develop transferable life skills 

Lessons about scheduling time, work first, 
play later 

7.0% Balance work and play 

Six I learned my specific learning style 41.8% Learn how you learn by thinking about 
your thinking 

Learned specific strategy for learning, will shift 
studying 

31.4% Study smarter and experiment with 
diverse tools 

Seven Lessons on stereotyping: we do it often, be 
aware, eliminating it, how it limits and affects 
us and others, don't need to accept them, etc. 

64.1% Develop transferable life skills 

Lessons on being open-minded, listening, 
hearing opinions, treating others with respect 

11.4% Develop transferable life skills 

Eight Learned tools for doing better on tests, will 
use tools 

42.5% Study smarter and experiment with 
diverse tools 

Lessons on anxiety: need to reduce, how to, 
realize exists 

32.9% Study smarter and experiment with 
diverse tools 

  

It is easy to see that some class days were more successful than others with communicating a 
take-away message that met closely with a stated course objective (for example, in week eight 
just over three-quarters of students responded with having learned or realized an item that 
directly corresponded with the course objective of students having developed the ability to 
άǎǘǳŘȅ ǎƳŀǊǘŜǊ ŀƴŘ ŜȄǇŜǊƛƳŜƴǘ ǿƛǘƘ ŘƛǾŜǊǎŜ ǘƻƻƭǎΣέ ǿƘƛƭŜ ƛƴ ǿŜŜƪ ƻƴŜ ƻƴƭȅ Ƨǳǎǘ ƻǾŜǊ ŀ ǘƘƛǊŘ ƻŦ 
students did so).  This information may be useful in determining which class sessions are 
meeting their intended goals and which need to be adjusted to insure they are delivering their 
message as intended. 
 
Finally, FASSST (Faculty, Advisors, Students, and Student Services Together) Week was 
organized and took place during fall semester.  Over the course of five days, over 50 personal 
and professional sessions on topics ranging from Careers in Law to Healthy Sexuality were held 
for UNIV 1000 students.  Presenters from on- and off-campus, students and community 
professionals included, gathered to share their knowledge with first-year students during this 
annual gathering designed to give students their first taste of conference life. 
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Mentors  

 
For fall semester 49 peer mentors were hired to assist with the UNIV 1000 classes, including 
ǘǿƻ ƳŜƴǘƻǊǎ ǘƻ ŀǎǎƛǎǘ ƛƴ ǘƘŜ 5ƛǊŜŎǘƻǊΩǎ ƻŦŦƛŎŜΦ  aŜƴǘƻǊǎ ǿŜǊŜ ƘƛǊŜŘ ǘƘŜ ǇǊŜǾƛƻǳǎ CŜōǊǳŀǊȅ ŀƴŘ 
trained during a newly implemented training course during the second half of spring semester 
2010.  It appears that this new training program made a difference in the performance of fall 
mentors.  Anecdotally, mentors performed better and the program overall saw fewer problems 
with mentor/faculty conflict, mentors dropping off the team early, ill-prepared mentors, etc.  
Ten mentors were re-hired to help with spring classes.  Hiring for fall 2011 was completed in 
late spring, with 45 mentors signing on for fall semester. 
 

Resources 
 

As per usual, the items discussed above were where resources were spent.  A total of $31,500 
was spent to support the faculty overloads necessary for those teaching the course in both fall 
and spring.  Mentor wages were supported in part by outside sources ($17,500 total from Work 
Study and Perkins), with an additional $8,966 coming from our budgets.  In addition, Wilks was 
paid $12,000 for her one-time special appointment. 
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College Connections 

 
Two main changes occurred this year with the fall and spring College Connections cohorts.  For 
fall, enrollment to the program was held to forty students.  Students eligible for the College 
Connections program were required to write a letter of appeal stating why they felt they should 
be admitted for fall.  Letters were reviewed, and forty students were granted conditional 
admission.  Twenty-five students actually enrolled.  It does not appear, however, that the 
addition of this letter-writing step made a difference in the caliber of student or performance of 
the cohort.  Success rate from the previous fall only improved to a small degree, and overall 
ǇŜǊŦƻǊƳŀƴŎŜ ŦƻǊ ǘƘŜ ŎƻƘƻǊǘ ǿŀǎ ŀŎǘǳŀƭƭȅ ǿƻǊǎŜ ǘƘŀƴ ǘƘŀǘ ƻŦ ǘƘŜ ǇǊŜǾƛƻǳǎ ǎǇǊƛƴƎΩǎ ŎƻƘƻǊǘΦ 
 
Spring semester, however, presented a different story.  Students were not required to write 
letters for admittance, but they were for the first time required to meet every two weeks with 
ŀƴ ŀŎŀŘŜƳƛŎ άŎƻŀŎƘέ ǘƻ ŘƛǎŎǳǎǎ ǇŜǊǎƻƴŀƭ ŀƴŘ ŀŎŀŘŜƳƛŎ ǇǊƻƎǊŜǎǎΣ ŎƻƴŎŜǊƴǎΣ ǉǳŜǎǘƛƻƴǎΣ ŜǘŎΦ  Lǘ 
appears that the inclusion of this requirement made a huge difference to this cohort of 
students.  Of the thirty-one students enrolled in the course, 71% met at least the 2.0 GPA mark 
and will be permitted to return in the fall.  This is a significant increase from the previous fall 
and spring (60% and 68%).  Of the eight who did not meet the required GPA, two were very 
close to a 2.0 GPA, and it was suggested to them that they appeal to be allowed to try one 
more time in the fall.  Overall GPA for the entire group was a 2.41.  The twenty-two students 
who will be permitted to return earned an average 2.87 GPA.  One student earned a 4.0 GPA, 
and ten students earned a 3.0 GPA or higher. 
 
It is interesting to note that while the percentage of students who will be allowed to return 
after this spring (71%) does not greatly outshine that of the previous spring (68%), it appears 
that those choosing to actually do so may.  After spring 2010, only 47% of students eligible to 
return for fall semester actually did.  As of the writing of this document, 59% of those eligible to 
return for fall 2011 have already registered, with ample time remaining for the others to still 
register.  While this difference very well may just be coincidence or a simple attribute of the 
ǎǘǳŘŜƴǘǎ ŎƻƳǇǊƛǎƛƴƎ ŜŀŎƘ ŎƻƘƻǊǘΣ ƛǘΩǎ ǇƻǎǎƛōƭŜ ǘƘŀǘ ǘƘŜ ƛƴŘƛǾƛŘǳŀƭ Ŏoaching and attention this 
ǎǇǊƛƴƎΩǎ ŎƻƘƻǊǘ ǊŜŎŜƛǾŜŘ Ƙŀǎ ŜƴŎƻǳǊŀƎŜŘ ƳƻǊŜ ǎǘǳŘŜƴǘǎ ǘƻ ǇŜǊǎƛǎǘ ƘŜǊŜ ŀǘ {¦¦Φ 
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Career Development 
 
 

While attending National Association of Colleges and Employers (NACE) and Mountain and 
Pacific Association of Colleges and Employers (MPACE) conferences we were able to recruit 
seven new employers to the fall career fair, and eight for the spring career fair.  While at these 
conferences Michael met with such companies as Disney all facets, Northrup Grumman, and 
Merck to name a few.  The department also attends the Utah Association of Colleges and 
Employers conferences to share best practices throughout the state.  482 new employer 
contacts were added to the SUU CareerNet database this year (7/1/10 ς 6/30/11).  In addition 
Michael was able to negotiate SUU being part of the Utah Graduate School fair.  By doing so he 
was able to bring graduate schools (70) to campus that might not otherwise come to recruit 
SUU students for graduate studies.  The department also manages the interview process for 
employers who wish to fill specific positions as part of their on campus recruiting efforts.  
Career Development participates in regional roundtables/best practices, career fairs (UT, NV), 
and coordinates the training for other SUU employees. 
 
This year the department introduced the campus to Quick Response (QR) Codes, and Strengths 
Quest.  The code when scanned with a smartphone app like ScanLife takes the user from 
printed content to online content.  This is useful if the user wants to know who is attending a 
career fair or graduate school fair at SUU without having to remember a web address.  
StrengthsQuest is a personality assessment inventory from the perspective of Positive 
Psychology.  After completion of the inventory, the results are calculated and the participant is 
provided with a list of their Top 5 Themes based on their answers.  Learning about these 
Themes is ǘƘŜ ŦƛǊǎǘ ǎǘŜǇ ǘƻǿŀǊŘ ƭŜŀǊƴƛƴƎ Ƙƻǿ ǘƻ ŜȄŎŜƭ ƛƴ ƻƴŜΩǎ ǇŜǊǎƻƴŀƭΣ ŀŎŀŘŜƳƛŎΣ ŀƴŘ 
professional life by revealing ways to help the participant capitalize on skills and talents that 
come naturally to them. 
 
Michael Presented at MPACE, UACE, and the University of Utah on using QR Codes for 
employers and universities.  The presentation was well received at MPACE that Michael has 
been contacted by other universities and employers about the subject matter.  Michael has 
presented presentations at Southern Utah University on career fair etiquette, SUU CareerNet, 
and Job search.  He also was a guest lecture for the School of Business Marketing and HRHM 
classes, in which he lectured on his past experiences (20 years) in the private sector in 
marketing, sales, hospitality, and management.  Presenter First year experience (University 
1000) on SUU CareerNet and job search.  Michael assisted the School of Business with AASCB 
accreditation over the past two years. 
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Tutoring and Learning Assistance  
 
 

Developmental Math  
  

One of the goals we have struggled with reaching in developmental math is to increase 

the number of students who use the tutoring lab.  Both Susan Tait and Alisha McCann 

implemented new strategies for 2010/2011 which may help achieve this.  Alisha McCann 

assigned her students to introduce themselves to three of the math tutors in our lab and 

discover maybe what their majors are, their class status, how long they have tutored, why do 

they like to tutor, their hours in the lab, etc.  Susan Tait held her first supplemental instruction 

class in the lab so that the students would know where the lab is and the hours of operation.  

There were always five to six tutors that attended the first part of the class so that they could 

introduce themselves to the students.  This way the students at least knew some of the tutors.  

{ǳǎŀƴΩǎ {L ƭŜŀŘŜǊ ŀǘǘŜƴŘŜŘ ŀǎ ōƻǘƘ ǘƘŜ {L ƭŜŀŘŜǊ ŀƴŘ ƻƴŜ ƻŦ ǘƘŜ ǘǳǘƻǊǎΦ  !ƭƛǎƘŀ ŀƭǿŀȅǎ ǳǎŜŘ ƻƴŜ 

or two of our tutors to assist her with supplemental instruction also.  This year during weekly 

tutor training, I will be using the SI leaders to provide the other tutors with pertinent 

information about the strategies and concepts being taught in the developmental math classes 

so that all the tutors will be aware of some of the questions these students may have. 

 The past few years our department and student support personnel have attempted to 

merge our two programs into one developmental math program.   Differences in the 

ƛƴǎǘǊǳŎǘƻǊǎΩ ǘŜŀŎƘƛƴƎ ǎǘȅƭŜǎΣ ƛŘŜŀǎΣ ŜƳǇƘŀǎƛȊŜǎ ǿŜǊŜ ǘƻƻ ƎǊŜŀǘΣ ŀƴŘ ƛƴ aŀȅ нлммΣ ǘƘe decision 

was made to keep two separate programs for now.  One of the collaborations with the two 

departments was to attend the open house at Weber for an introductory look at their TERM 

developmental math project.  Alisha McCann and Lohra Wolden attended and provided Lynne 

Brown, Mark Leavitt, Susan Tait, and Mona Taylor with feedback on their discoveries.  Weber 

has spent the last few years developing an online version for their developmental math.  The 

Term project was designed so that all developmental math classes are taken online.  They have 

a lab set up for student help and testing.  The students meet with a professor only one day a 

week for grade updates and questions; otherwise it is done on their own.  After seeing how well 

²ŜōŜǊΩǎ ¢ŜǊƳ ǇǊƻƧŜŎǘ ǎŜems to be working, Alisha took a huge interest in the idea.  Most of us 

feel that having this as an option for some of our students here at SUU would be hugely 

beneficial.  Alisha is currently working on developing this option for our students.  Mark Leavitt 

showed an interest in assisting Alisha with this project (team teaching), maybe offering one 

section online, but the students would have to get permission before being admitted.  
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Developmental Math students need special attention and only a few students would be able to 

handle an online class.  Creating a screening process would also be needed. 

Besides learning about the TERM project at Weber, Alisha McCann also attended the 

CRLA (College Reading and Learning Association) National Conference in Salt Lake City in 

October.  Lohra Wolden also attended.  Alisha saw this as a great opportunity to learn many 

things and meet some great people.  She attended a few lectures involving online classes and 

received some great ideas on how to best implement an online class.  Another great thing that 

she pulled from this conference was a lot of information that related to her supplemental 

instruction sessions.  There was a great amount of information on topics like note taking, time 

management, memory techniques, math anxiety, and first week success.  She was also 

interested in the LASSI (Learning and Study Strategies Inventory test).  She sees it as a very 

helpful assessment of how a student studies and learns.   

For Fall 2010, SUU offered two classes of Math 0950.  One was from our area and the other was 

through Student Support.  There were 37 students enrolled and all 37 completed the courses.  

Of the 37 students 32 passed (86%).  Passing is a letter grade of B- and above.  Eighteen earned 

an A and fourteen earned a B.  Of the 32 students, 23 (72%) enrolled in Math 0990 for spring, 

two enrolled in Math 1020, three did not enroll at SUU for spring, and three took classes, but 

ƴƻ ƳŀǘƘ ŎƭŀǎǎΦ  hƴŜ ŜƴǊƻƭƭŜŘ ƛƴ aŀǘƘ млмл ǿƛǘƘ ǘƘŜ ƳŀǘƘ ŘŜǇŀǊǘƳŜƴǘΩǎ ŎƘŀƛǊƳŀƴΩǎ ǇŜǊƳƛǎǎƛƻƴΦ  

Of the 37 students, five failed (14%).  Two earned a C, two earned a D, and one earned an F.  

One of the students who failed did not enroll for any classes in spring, three registered for 

classes (no math), and one student enrolled for Math 1020. 

 Five classes of Math 0990 were offered fall of 2010.  Three of them were through our 

department and two through Student Support.  There were 120 students enrolled with 108 

(90%) completing the course.  Of the 108 who completed the course, 83 passed (77%).  Passing 

is a letter grade of B- and above.  Forty students earned an A and forty-three students earned a 

B.  Of the 83 students who passed the course, 67 (81%) enrolled in Math 1010 for spring, one 

enrolled in Math 1030, five did not attend SUU, and ten enrolled at SUU, but did not take a 

math class.   Of the 108 students who completed the course, 25 (23%) failed.  Eight earned a C, 

ten earned a D, and seven earned an F.  Of the 25 students who failed the course, thirteen 

enrolled in Math 0990 for spring, two enrolled in Math 1010 (after taking Accuplacer), two did 

not enroll in any classes, and eight enrolled for spring classes, but did not take a math class.  

Twelve (10%) of the original 120 students did not complete the course.  They received either a 

W (5) or UW (7).  Two of the students withdrew from all their classes.  Of the 12 who did not 

complete the course, one enrolled in Math 0990 for spring, eight enrolled at SUU (no math 

classes), and three did not enroll at SUU. 
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Tutoring Lab  
 

 The tutoring lab provided tutoring in math the first 

day of classes of each semester, but the comprehensive 

tutoring schedule was not completed, posted, and printed 

until the middle of the second week of classes.   The math, 

biology, chemistry, physics, economics, and finance tutors 

did visit each class to advertise tutoring subjects, hours of 

operation, and location the first three days of each 

semester.  Flyers were designed, printed, and handed out 

to the students in each class.  Once the schedule was 

completed, it was posted on our website, e-mailed to all 

advisors, athletic department, student support personnel, 

and professors of the classes we provide tutoring in.  

Visiting the classes provides the tutors with an opportunity 

to introduce themselves to the students so they recognize 

at least someone when they first visit our lab.   

 Promoting the tutoring lab leads to an increase in the number of students who use our 

lab for a variety of reasons.  The total number of students we served in 2010/2011 were 3,124 

(an increase of 298) and a total of contact hours of 35,864 (an increase of 2,139).  These 

numbers reflect the students who use our lab for tutoring, study groups, and computer 

services.  We did not include the contacts in the athletic study hall, athletic tutoring in the 

library, or the private one-on-one tutoring of the individual tutors. 

 Thirty tutors were employed each semester.  More than half of them were returning 

tutors from the year before, so the inexperienced tutors were matched with the experienced 

tutors for training purposes.  This tactic works well and reassures the inexperienced tutor of the 

support system in our lab.  Next year our training sessions will be a set time each week so that 

each tutor will have the opportunity of receiving enough training hours to be certified.   I always 

hold a general training session the week before fall classes begin.   The basic tutoring skills and 

lab policies/procedures are covered.  Susan Tait usually does a short presentation on tips about 

working with the developmental math students.  Scheduling and payroll information are also 

started at this meeting.  Three of the experienced tutors have been assigned to assist me with 

the tutoring and training schedules and also supervise the lab in the evenings.   The tutors will 

be evaluated by three sources.  As supervisor, I will do a mid-term evaluation that will provide 

the tutors an opportunity to set goals to work on for the semester and a final evaluation where 

the tutors and I will discuss their success in reaching the goal.  Each tutor will be assigned 



 
27 

 

another tutor to evaluate.  We have done this in the past, and this process assists the tutors in 

self-evaluation also.  They mainly focus on the positive observations and come up with some 

items that they want to work on personally.  We are in the process of creating a new evaluation 

form for the students to evaluate not only the tutors, but our lab and other services.  In the 

past, the only complaint was not enough room.  The evaluation process will assist in discovering 

changes to make in our training and procedures in the lab.   

 With the influx of international students have come some new challenges.  Some of the 

students come from countries that will pay for one-on-one tutoring.  Mark Taylor and I 

collaborated on a tutoring contract that would fulfill the requirements for the international 

students to receive government funding for tutoring services.  We are working closely together 

with finding the tutors and making sure that the contract is signed by both parties so that the 

tutor is paid in a timely manner.  Sometimes the student pays the tutor and then is reimbursed 

by the government.  The majority of these students still use the tutors in our lab instead of 

going with the private tutoring.  Our tutor training has always focused on the respect of others, 

but more training of cultural differences will be a focus.  In the past, I have invited 

representatives from the various student services departments to assist with this, and I am 

looking forward to scheduling Mark Taylor and a student panel to present when we cover 

tutoring diverse populations. 

 Besides working with Mark Taylor on the tutoring contract, some of the other 

achievements and new ideas for our lab follow.  I was a member of the academic programs 

panel for each of the Senior Expo days, and I feel like this was a positive experience and a 

chance to highlight the tutoring and learning assistance lab.  Julie Simon and I always 

emphasized the certification of our training programs and employment opportunities in our 

areas.  The basketball coaches are requiring their athletes to use our tutoring lab more instead 

of sending the tutors to their study hall.  Coach Brown provided our lab with a roster of the 

players so that when they came in, we used that paper for sign-in and sign-out so that both the 

coaches and I had a copy of the visits.  Some of the students were given test-taking analysis in 

ǘƘŜ ŘŜǇŀǊǘƳŜƴǘ ƻŦŦƛŎŜǎ ƛƴǎǘŜŀŘ ƻŦ Ƴȅ ƻŦŦƛŎŜΦ  ¢ƘŜ ǎǘǳŘŜƴǘ ŀƴŘ L ǿƻǳƭŘ ƳŜŜǘ ŀǘ ǘƘŜ ǇǊƻŦŜǎǎƻǊΩǎ 

office and then use a room in that area to go over the test.  This worked well and eliminated 

the procedure of picking up the test and returning it later, plus the professors always came in 

ŀƴŘ ŘƛǎŎǳǎǎŜŘ ǘƘŜ ǎǘǳŘŜƴǘΩǎ ŦǳǘǳǊŜ ǎǘǳŘȅ Ǉƭŀƴǎ ŀƴŘ ǎǘǊŀǘŜƎƛŜǎ ǿƛǘƘ ǳǎΦ   ! ŎƘŀƴƎŜ ǘƘŀǘ ǿŜ ǿƛƭƭ ōŜ 

making in our lab is using a card swipe program for sign in.  This should assist in collecting the 

statistics, if it is monitored closely and all students use it consistently.  When using sign in 

sheets, we can easily check to see whether students have signed in and out.  We will need to be 

more diligent in monitoring the process and this will also need to be part of the tutor training 

program. 
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Academic Recovery 
  

Fall 2010, there were 116 students enrolled in the University 1020 (Academic Recovery 

section) who did not withdraw from SUU prior to the end of the semester.  Of the 116 students, 

eighty-ǘƘǊŜŜ όтн҈ύ ǇŀǎǎŜǎ ǘƘŜ Ŏƭŀǎǎ ǿƛǘƘ ŀ ά/έ ƻǊ ōŜǘǘŜǊ όпн !ΩǎΣ ну .ΩǎΣ ŀƴŘ мо /ΩǎύΦ  hŦ ǘƘŜ уо 

students, sixty-two (75%) moved to good standing, eighteen (22%) moved to progressing 

probation, and three were required to withdraw, but they appealed the suspension, and were 

readmitted on probation.  Of the 33 students who earned ƭŜǎǎ ǘƘŀƴ ŀ ά/έΣ ǘƘǊŜŜ ƳƻǾŜŘ ǘƻ ƎƻƻŘ 

standing, 2 moved to progressing probation, and twenty-eight were required to withdraw.  The 

twenty-ŜƛƎƘǘ ƘŀŘ ŀƭǎƻ ŜŀǊƴŜŘ ά¦²έ ƛƴ ǘƘŜ ŀŎŀŘŜƳƛŎ ǊŜŎƻǾŜǊȅ ŎƭŀǎǎΦ  

 Sixty-nine (83 %) of the eighty-three students who passed the Academic Recovery class 

in fall 2010 attended SUU in the spring of 2011.  Fifty-three of them are in good standing, 

fourteen are progressing probation, and two were suspended.  Of the fourteen who were not 

enrolled in spring, three attended summer of 2011. 

 Spring 2011, there were 242 students enrolled in the Academic Recovery course with 19 

of them withdrawing from all of their SUU classes.  Of the 223 left in the class, 164 (74%) 

ǇŀǎǎŜŘ ǘƘŜ Ŏƭŀǎǎ ǿƛǘƘ ŀ ά/έ ƻǊ ōŜǘǘŜǊ όсл !ΩǎΣ сс .Ωǎ ŀƴŘ оу /ΩǎύΦ  hŦ ǘhe 164 students, 90 (64%) 

moved to good standing, 51 (36%) moved to progressing probation, and 23 (14%) were 

required to withdraw.  Three of the students appealed their suspensions and were readmitted 

back on probation for fall.  Of the 59 students who did ƴƻǘ Ǉŀǎǎ ŀōƻǾŜ ŀ ά/έΣ ǘƘƛǊǘŜŜƴ ŜŀǊƴŜŘ 

5Ωǎ ŀƴŘ пс ǿŜǊŜ ¦²ΩǎΦ  hŦ ǘƘŜ ǎǘǳŘŜƴǘǎ ǿƘƻ ŜŀǊƴŜŘ 5ΩǎΣ ǎŜǾŜƴ όрп҈ύ ǿŜǊŜ ǊŜǉǳƛǊŜŘ ǘƻ 

ǿƛǘƘŘǊŀǿ ŀƴŘ ǎƛȄ όпс҈ύ ǿŜǊŜ ƳƻǾŜŘ ǘƻ ǇǊƻƎǊŜǎǎƛƴƎ ǇǊƻōŀǘƛƻƴΦ  hŦ ǘƘŜ пс ǎǘǳŘŜƴǘǎ ό¦²Ωǎύ ǿƘƻ 

quit attending/participating in class, but did not withdraw, 34 (74%) were required to withdraw 

and they earned either UW or an F in their other classes, 9 (20%) moved to progressing 

probation, and 3 (6%) moved to good standing. So the students who did well in the class, 90% 

progressed to good standing or continuing probation for the next semester while the students 

ǿƘƻ ŘƛŘ ƴƻǘ ŜŀǊƴ ŀǘ ƭŜŀǎǘ ŀ ά5έ ƻǊ ǉǳƛǘ ŀǘǘŜƴŘƛƴƎ ŎƭŀǎǎΣ ом҈ ǇǊƻƎǊŜǎǎŜŘ ǘƻ ƎƻƻŘ ǎǘŀƴŘƛƴƎ ƻǊ 

continued probation.  Only 3 of the 59 actually moved to good standing.  

 Spring 2011, we had 26 international students in the class. This group of students 

performed extremely well both in the class and in their other courses as well. One withdrew 

from the university at the beginning of the semester.  Of the 25 who finished the class, thirteen 

(5н҈ύ ŜŀǊƴŜŘ !ΩǎΣ ŜƛƎƘǘ όон҈ύ ŜŀǊƴŜŘ .ΩǎΣ ǘǿƻ όу҈ύ ŜŀǊƴŜŘ /ΩǎΣ ŀƴŘ ǘǿƻ όу҈ύ ŜŀǊƴŜŘ 5ΩǎΦ  hŦ 

these students 15 (60%) moved to good standing, seven (28%) moved to progressing probation, 

and three (12%) were required to withdraw.  So 88% of the international students moved to 

either good standing or continuing probation.   
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 The main goal of the academic recovery class is to provide the students with the 

opportunity to reflect on their situations, to discover why they are on academic probation, to 

improve time management, decision making, and academic habits, to set goals that will assist 

them in improving their academic performance, and to provide them the extra support they 

need while they work towards academic good standing.  The students were provided the 

opportunity to meet as often as they chose one-on-one with Dale Orton or me to discuss 

whatever concerns or obstacles they had.  We also had discussions in class about the various 

services on campus and strategies on problem solving, decision making, and balancing 

academics, employment, family responsibilities, and extracurricular activities The final paper 

assignment of the class is a 3 to 5 paper focusing on the three main goals set for the semester, 

the progress on reaching those goals, and a reflection of the whole semester.  What did they 

learn, realize, etc.  The students are also requested to respond about attending SUU the next 

semester and if not, why.  When students write about discovering that staff and faculty really 

care about them or they overcame their fear of approaching instructors to discuss their 

performance or seeking assistance from student services or that they learned something new 

about themselves or that they overcame personal challenges and obstacles, I measure this as 

success.   

 

 
















































